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Our Goals
Centenary State High School will work with students, families,
staff and community members to achieve the following goals:

• High expectations for all students: recognising that with
the right support-all students can succeed
• Students with diverse backgrounds and learning needs, of
all identities and abilities, will have access to high-quality
education which is free from discrimination and hardship
• Students can fully participate in learning alongside their
similar aged peers, supported by reasonable adjustments
and teaching strategies tailored to suit their individual
needs
• The school will adopt a 'whole school approach to
support student learning'
(https://education.qld.gov.au/student/
Documents/whole-school-approach.doc)
• Inclusion is embedded in all aspects of school life and is
supported by school culture, policies and everyday
practices
Top: John Brew, Principal
Above: Deborah McIntyre
Deputy Principal: Inclusion

• To promote locally negotiated responses to student, family
and community needs through effective community
engagement processes and cross-agency collaboration.
The Department of Education's Inclusive education policy (PDF,
329KB) commits the department to continuing our journey
towards a more inclusive system at policy and regional levels,
and as part of our everyday practice in schools, educational
settings and classrooms.
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What is Inclusion at
Centenary State
High School?
Centenary State High School is committed to Inclusive
Schooling Practices, focused on maximising the
outcomes of all students through identification and
reduction of barriers to learning. We are committed to
setting high expectations; valuing and celebrating
diversity; and employing high quality, evidence-based
teaching practices focused on success for every
student. Centenary State High School supports
Education Queensland's vision for the right for all
students of all social, cultural, community and family
backgrounds, and of all identities and abilities, to
receive high quality education.

Education Queensland’s Inclusivity Policy
Inclusive education means that every day in every
classroom, every state school student is learning and
achieving in a safe, supportive, inclusive and disciplined
learning environment.
Inclusive education provides all students with access to
high-quality schooling that is free from discrimination
based on gender, language, sexual orientation,
pregnancy, culture, ethnicity, religion, health or disability
or social economic background or geo graphic location.
The Every Student Succeeding—State Schools
Improvement Strategy 2021–2025 (PDF, 359KB) (DOCX,
25KB) is Queensland’s plan to lift the performance of
each child and student in our state schooling system.
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The Department of Education's
Inclusive education policy (PDF, 329KB)
commits the department to continuing
our journey towards a more inclusive
system at policy and regional levels,
and as part of our everyday practice
in schools, educational settings and
classrooms.
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What is Inclusion at
Centenary State High School?

Centenary State High School will work with students, families, staff and community
members to achieve the following goals:
• High expectations for all students:

recognising that — with the right
support — all students can succeed
• Students with diverse backgrounds and

learning needs, of all identities and
abilities, will have access to high-quality
education which is free from
discrimination and hardship
• Students can fully participate in

learning alongside their similar aged
peers, supported by reasonable
adjustments and teaching strategies
tailored to suit their individual needs
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• The school will adopt a ‘whole school

approach to support student learning’
(https://education.qld.gov.au/student/Do
cuments/whole-school-approach.doc)
• Inclusion is embedded in all aspects of

school life and is supported by school
culture, policies and everyday practices
• To promote locally negotiated

responses to student, family and
community needs through effective
community engagement processes and
cross-agency collaboration
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A. Educationally Adjusted
Program (EAP)
The Education Adjustment Program (EAP) is a process for identifying and responding to the
educational needs of students with disability who require significant education adjustments
related to the specific impairment areas of:
a)
b)
c)
d)
e)
f)

Intellectual Disability
Physical Impairment
Hearing Impairment
Vision Impairment
Autistic Spectrum Disorder
Speech Language Impairment

The EAP supports schools to:
•
•
•

understand and meet their obligations to make reasonable adjustments for
students with disability
identify students (from Prep to Year 12) who meet criteria for the EAP categories
report the significant education adjustments that are currently in place to address
the educational needs of these students.

The EAP has three components:
•

verification

•

the EAP profile
validation

•
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B. Students Identified as Requiring
Learning Assistance
Students may exhibit:
a)
b)
c)
d)
e)
f)
g)

Diagnosed learning disability or difficulty
Previous support history
Performance below National Minimum Standards in literacy and numeracy indicators
Performance in bottom two bands of NAPLAN
Performance in Stanines 1-3 in Pat Testing
Consistently low levels of achievement in English and Maths
Standardised testing scores 2 or more years below chronological age

All students with learning disabilities or learning difficulties have Personalised Learning and
Reasonable Educational adjustments (REA’s) recorded on ONESCHOOL.
Centenary State High School has a process for teachers to refer students requiring further
investigation in regard to access to the curriculum and/or addition academic support and
extension. Teachers should refer to the graphic below and to the referral form to refer students
to the Support Referral Committee, which is comprised of Deputy Principal (Inclusion),
Guidance Officers, Head of Junior School and the Inclusion Co-ordinator.

Student is
identified by
classroom
teacher as
requiring
additional
teacher
support or
extension

Teacher fills
in ‘Support
Referral form’
on Inclusion
tab in
sharepoint
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Support
Referral
committee
meets
and actions
each
referral

ONESCHOOL
notifications
sent to
referring
teacher with
ACTION
recorded
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C. Students Identified as EAL/D
Students’ whose first language is a language or dialect other than English and students
who require additional language support to develop proficiency in Standard Australia
English (SAE) because they have a first language or dialect other than English.
These students may include:
• Australian born children:
– of Aboriginal, Torres Strait Islander or Australian South Sea Islander heritage
– of migrant heritage where English is not spoken at home
– of deaf adults who use Auslan as their first language
– returning from extended periods of time in countries where their schooling
was not in English
• temporary or permanent migrants with other language backgrounds, including
Maori or Pacific Islander students and those with refugee backgrounds
• international students from non-English speaking countries
The school makes decisions about the ongoing level of support, based on EAL/D
students’ levels of English language proficiency, and in relation to the school context.
EAL/D students need specific teaching approaches to build a language foundation for
successful classroom learning.
Students who identify as EAL/D may:
• access interpreter services for parents/guardians
• require adjustments to classroom tasks, teaching materials, teaching styles and
assessments
• require specialist English curriculum programs and interventions supported by
qualified EAL/D teachers. In 2021 intervention occurs at all year levels with
specific focus on targeted intervention in year 7.
• recommend other support or counselling services through the guidance officer or
support referral committee
In all cases, teachers monitor the progress of students, provide extra support when
needed and keep parents informed of progress.
https://education.qld.gov.au/curriculums/Documents/eald-learners.PDF#search=EAL%2FD

Resources available on Ed Studio
Metropolitan EAL/D Program EdStudio
Access Key: S760204932 (Staff Access only)
Metropolitan EAL/D Differentiation EdStudio
Access Key: S698202763 (Staff & Student Access)
Metro Student Services EdStudio
Access Key: S631150295 (Staff Access only)
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D. Aboriginal and Torres Strait
Islander Students
Centenary State High School supports the
Department of Education’s commitment, “in
the spirit of reconciliation, to deliver
aspirational educational, economic and social
outcomes for Aboriginal peoples and Torres
Strait Islander peoples. As public servants, we
have a responsibility to develop a genuine
understanding of our history and its lasting
impact on Aboriginal peoples and Torres
Strait Islander peoples. This document
commits our entire workforce to deliver this
commitment statement and to place
Aboriginal peoples and Torres Strait Islander
peoples at the forefront of our decision
making. Creating supportive environments
where stakeholders feel empowered to act,
allows our agency to move collectively in the
same direction”.
Activities designed to achieve these
commitments and aspirations are embedded
throughout the Department’s action plans,
including the Cultural Capability Action Plan,
Reconciliation Action Plan, the Aboriginal and
Torres Strait Islander Workforce Strategy and
our Advancing Education Action Plan.
In 2021 at Centenary State High School, we
have developed a Reconciliation Action Plan
to submit to the Reconciliation Council of
Australia. In 2021, two key foci are: Cultural
Competency and Cultural Safety.
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Cultural Capability is the integration of
knowledge about individuals and groups of
people into specific standards, policies,
practices and attitudes to produce better
outcomes for Aboriginal peoples and Torres
Strait Islander peoples (DATSIP, 2018). Cultural
safety is a way of working with someone of different cultural backgrounds that does not
diminish, demean or disempower someone
(Nursing Council of New Zealand, 2009).
In 2021, Teachers at CSHS will access of suite
of PD on Indigenous Education to help staff
better understand, acknowledge and embed
Indigenous perspectives in their teaching.
CSHS is committed to a Reconciliation Action
Plan outlining key actions which will guide our
work in cultural competency and cultural
safety. Some of the key actions include: 2021
Indigenous captains as part of the Student
Forum; Aboriginal language displayed
throughout the school as signage; imbedding
Aboriginal and Torres Strait islander
perspectives into the curriculum and designing
and building a ‘Yarning circle’.
CSHS has a multicultural school community
with many students from Vietnamese heritage.
A CSHS stakeholders group has been formed
to create a plan to support CSHS teachers and
leaders to better understand the needs of
students of Vietnamese culture and heritage
and their families.

CSHS is committed to a Reconciliation Action
Plan outlining key actions which will guide our
work in cultural competency and cultural
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E. Students identified as Gifted
and Talented
Definitions
Giftedness designates the possession and the use of outstanding natural abilities, called
aptitudes, in at least one ability domain, to a degree that places an individual at least
among the top 10% of age peers in the school. These domains include:
•
•
•
•

Intellectual
Creative
Social
Physical.

Talented students are those whose skills are above average in one or more areas of
performance. Talent designates the outstanding mastery of abilities over a significant
period. These are called competencies (knowledge and skills). Outstanding mastery is
evident in at least one field of human activity to a degree that places an individual at least
among the top 10% of age peers in the school who are or have been active in that field.
Centenary State High School uses a team approach to provide consistent and continuous
identification processes school wide. The following four-step identification process
ensures data-collection processes are reliable and valid.

The Department of Education's Inclusive education
policy (PDF, 329KB) commits the department to
continuing our journey towards a more inclusive
system at policy and regional levels, and as part of
our everyday practice in schools, educational settings
and classrooms.
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Identification for gifted &
talented students
The identification is multifaceted and works as a continuous cycle with annual reviews of
objective measures and regular reviews with students, teachers and parents, as well as the
Gifted and Talented committee.
Identification process:

•
•
•
•

Teacher Nomination
Parent Nomination
Peer Nomination
Self Nomination

•
•
•
•
•
•

Standardised testing results
Dynamic testing results
Teacher forms
Student forms
Parent forms
Above/off-level testing

Identification by
nomination

Collection of student
data (quantitative
& qualitative)

Data analysis
and student
placement

Student
plan and
pathway

• Gifted and Talented Committee student data
• Creation of Personalised Learning Plan – Identify the extent of the
students knowledge or skills in an area of giftedness or talent
• Support enrichment, extension, acceleration or compaction as
required

• Monitoring, review & communication of Personalised Learning Plan
• Advocate for student needs, including differentiation or
adjustment of curriculum materials as required
• Continual monitoring and adjustment of plan as required
• Communicating between student and classroom, school and home
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A whole school approach to
differentiated student learning
Schools respond to the diverse learning needs of their
students by identifying differentiated teaching and learning in
all three levels of planning. This ensures that every student is
supported to access and participate in the curriculum leading
to continuous improvement in student achievement.
Quality Differentiated Instruction for all students
Differentiated teaching to respond to the particular learning
needs of all students is a regular part of curriculum provision.
Focused teaching Additional scaffolding and support to
address more significant support needs, may provide parts of
the curriculum at a lower or higher year level.
Intensive teaching- Schools provide support for a small percentage of students who require
intensive teaching following focused teaching. This decision is informed by evidence that the
student lacks mastery of basic concepts, skills and knowledge.
https://education.qld.gov.au/curriculums/Documents/schoolapproach-to-differentiated-teach-and-learn.pdf
Differentiation occurs at each level of planning and becomes increasingly personalised
Provision of whole curriculum
Year and/or band plans
Unit Plans
Differentiated and explicit teaching: for all students
Foccused teaching: for identified students
Intensive teaching: for a small number of students

References
•
•
•
•

Curriculum provision to students with disability
P-12 curriculum, assessment and reporting framework;
http://education.qld.gov.au/curriculum/framework/p-12/ ICP policy
https://education.qld.gov.au/curriculums/Documents/individual-curriculum-plan.pdf
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Evidence
Evidence is collected as per the
school’s data plan. This can be
obtained via:
•
•
•
•
•
•
•
•
•

EAP verification process
NAPLAN
Achievement level results
Bandscales
School opinion survey
Formative assessment
Standardised testing
Support referral committee
meetings
Welfare Committee meeting
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Parental
collaboration
We work with students; parents and caregivers; as
well as other organisations and external providers
as respected and valued partners in Inclusive
Education. We support students, parents,
caregivers and families to have a voice and be
heard. Their views are considered in decision
making at all levels.
This occurs through parent- teacher meetings,
school opinion survey, parent information nights
for all year levels, open day, stakeholder
meetings, transition surveys, transition programs,
enrolment meetings and on-going
written/electronic communication and social
media platforms.
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Student Well-Being
Centenary SHS monitors school culture, student wellbeing and
engagement through:
•
•
•
•
•

attendance rates
student retention data
learning days lost due to student disciplinary absences
School Opinion Survey responses
Strong relationship and liaison with students and families/carers

https://education.qId.gov.au/student/Documents/student-learningwelIbeingframework. Pdf
Centenary State High School has a process for stakeholders to refer
students re quiring further investigation in regard to welfare concerns.
The Welfare Support Committees (Junior and Senior) are comprised of
Deputy Principals, Guidance officers and Year coordinators, Behaviour
support teachers, Chaplain and JS/SS HOD. The committees meet on a
fortnightly basis and are chaired by the GO.

Quality Learning, Quality Futures

14

Supporting Students who
are Diverse in their Sex,
Gender Identity & Sexuality
•
•
•
•

Supporting student wellbeing is the priority
Ensure respectful arrangements are made that consider the needs of all students
Implement strategies to ensure the student is not discriminated against, either directly or indirectly
Maintain privacy and confidentiality of student information

Considerations for students who are transgender or intersex occur in these areas:
• Curriculum
• Student name
• Toilet and change room use
• School dress code
• Medical evidence
• Camps, sports
• Opportunities to engage in extra-curricular activities in a safe and supportive environment eg:
LGBTIQA+ support group which meets fortnightly with support from GO's and teachers

Definitions
Transgender - an umbrella term used to describe anyone whose gender identity differs from their
biological sex.
lntersex – a long-established medical condition where an infant is born with reproductive organs
and/or sex chromosomes that are not exclusively male or female.
Gender diverse - used to describe anyone whose gender identity differs from their biological sex.
Includes people who identify as transgender, a-gender (having no gender), bi gender (having two
genders), and non-binary (not strictly woman or man).

References
support.diversity@det.qld.gov.au
Anti-Discrimination Act 1991 (Qld)
http:// www.legislation.qld.gov.au/elgisltn/currenUa/antidiscrima91.pdf
Sex Discrimination Act 1984 (Cwlth)
www.legislation.gov.au/Details/C2016C00880
Sex Discrimination Amendment (Sexual Orientation, Gender
Identity and lntersex Status) Act 2013
www.comlaw.gov.au/Details/C20 13A00098
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Individual
Curriculum Plan (ICP)
All students are entitled to all eight learning
areas of the Australian Curriculum from Prep
to Year 10 without exception. Students are
taught, assessed and reported against the
relevant learning area and/or subject
achievement standards of the Australian
Curriculum. The majority of students in Prep
to Year 10 are able to access the curriculum
and achievement standards for their year
level/age cohort.
For the small percentage of students who are
not yet meeting or who are exceeding the
achievement standard for their year level, an
ICP may be required. This will enable them to
access either a higher or lower year level
curriculum than their age cohort (more than
one year) so they can continue to progress in
their learning.
Schools must determine, for individual
students, which learning areas and/or
subjects are required for the ICP. For students
who are provided with an ICP in only one or
two learning areas and/or subjects e.g. in
English and/or Mathematics, schools must
ensure that these students are able to access,
participate and achieve in all other learning
areas and/or subjects.
What is an ICP?
An ICP may include one or more learning
areas/subjects and must cover all of the
achievement standards for the learning areas
or subjects selected. This means that an ICP
cannot be developed for a strand/sub-strand
in a learning area/subject. Schools identify
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which year level achievement standard the
student can demonstrate this will enable the
selection of the appropriate year level
curriculum to be provided through the ICP. An
ICP is developed for the semester reporting
period.
How is an ICP Decided?
Centenary State High School teaching
staff make decisions about an ICP in
consultation with parents/carers and only
after analysis of:
•
•

•

student responses to assessment of
the relevant achievement standards
student responses to the focused
and/or intensive teaching that has
already been provided
all other student assessment and
reporting data.

Difficulty with reading/literacy and
numeracy tasks will be evident in all learning
areas. Additional support to develop these
skills can be provided to the student through
focused and intensive teaching.
Teachers consider the long-term implications
of providing students with an ICP. Ongoing
alterations to curriculum may affect students’
future pathways, as they progress towards
either a Queensland Certificate of Education
or a Queensland Certificate of Individual
Achievement.
https://education.qld.gov.au/curriculums/Doc
uments/individual-curriculum-plan.pdf
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Co-Teaching
Co-Teaching is the practice of pairing teachers together in a
classroom to share the responsibilities of planning, instructing,
and assessing students. In a co-teaching setting, the teachers
are considered equally responsible and accountable for the
classroom. At Centenary State High School Co-Teaching is
most often implemented with teachers paired together as
part of an initiative to create a more inclusive classroom.
Co-Teachers practice differentiated pedagogical strategies
which provides opportunities for all students to achieve their
best results., Centenary State High School has 33 Co-taught
classes across all curriculum areas and in years 7-11.

Advocacy
Centenary State High School encourages students,
parents/caregivers and families to collaborate with the
school, ensuring they are considered in decision making at all
levels. Advocates for students are staff members who take
measures to ensure that the educational needs of a particular
student are met. Examples of advocate roles may include:
communicating with teachers for a student to access
adjustments for assessment, providing support in terms of the
well-being of a student or connecting a student with an
external service or agency. Students who may require an
advocate include those in need of learning assistance or
behaviour support; those who have educational support
needs arising from disability; those who are gifted and
talented; and those learning English as an additional
language or dialect (EAL/D), or a combination of these.
Cultural and linguistic background and socio-economic status
may also contribute to the diversity and complexity of
student learning needs.
What do Advocates do?
•

Advocates communicate regularly with students,
parents/caregivers and teachers to ensure continuity
of support and full stakeholder involvement

•

Advocates share regular information on community
and governmental support and play a key role in
senior transition processes.
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Teacher Aide
Support
Teacher aides work in a variety of areas throughout the
school and are timetabled according to student’s
identified needs. Teacher Aides work with a range of
students within the class and supplement and extend
teachers’ work, rather than replace them. Support for
specific individuals or groups is structured so it helps
them access general classroom teaching.
Teacher Aides work collaboratively with teachers in
classrooms to support student learning and
engagement. Teachers and Teacher Aides work
effectively as a team, with a shared understanding of
their respective roles in achieving lesson objectives.
Teachers’ moment-by-moment decisions regarding
Teacher Aides deployment are driven by student need.
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Nationally Consistent Collection of
Data on School Students with a
Disability (NCCD)
(NCCD Portal

https://www.nccd.edu.au/)

All schools and approved authorities for schools in
Australia participate annually in the Nationally Consistent
Collection of Data on school students with a disability.
The NCCD collects data about school students with
disability across Australia in a consistent, reliable and
systematic way. The data for the NCCD is submitted to the
department as at the reference date of the first Friday in
August. The collection of data for the NCCD is based on the
professional judgement of teachers. Teachers determine
the level of adjustments provided to students with
disability to access and participate in education on the
same basis as other students.
Teachers identify the level of adjustment (differentiation,
supplementary, substantial, extensive) that students with
disability are being provided to meet long-term (10+
weeks) needs associated with a disability in the 12 months
preceding the national data collection submission date and
the broad category of disability (physical, cognitive,
sensory, social/emotional)
The examples of evidence to support a student's inclusion
in the NCCD document identifies that schools will draw on
evidence from across four key areas when making their
decisions:
• assessed individual needs of the student
• adjustments being provided to the student to address
the disability – this includes support provided within
quality differentiated teaching practice
• ongoing monitoring and review of the adjustments
• consultation and collaboration with the student and/or
parents, guardians and carers, and associates.
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The Frequently asked questions page on the NCCD Portal includes:
Q: What is imputed disability?
A: An ‘imputed’ disability is something that someone believes another person has. To impute a
disability the school team must have reasonable grounds to make such a judgement. At a
minimum the student’s parent, guardian or carer must have been consulted about concerns
the school has and involved in identifying reasonable adjustments to address the identified
concerns.
A personalised learning plan or behaviour management plan does not equate to a child having
a disability, but may be an indicator of an imputed disability when it documents the teaching
and learning adjustments that have been made so that the child can access the curriculum.
Social disadvantage and/or disrupted parenting can be addressed through evidence-based
quality teaching and in and of itself does not constitute a disability under the DDA.
A good test of your own confidence in the judgement is to ask, ‘If we were challenged to
explain our decision would we feel we had reasonable grounds and documentation to support
our judgement?’
Q: Does a child need a formal diagnosis from a medical practitioner or disability specialist
to be included in the NCCD?
A: No. School teams can use their professional, evidence-based judgement to determine that a
child has an imputed disability. That is, a disability attributed to a person based on reasonable
grounds including the functional impact of the imputed disability on the student’s learning.
Decisions about which students to include in the NCCD should reflect the knowledge of the
school team (rather than individuals) using a whole school approach.
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Providing Senior
Pathways for
Identified Students
QCIA PATHWAY FOR STUDENTS ON A HIGHLY
INDIVIDUALISED PROGRAM - REFER TO QCE
HANDBOOK www.qcaa.qld.edu.au
Students eligible for a QCIA pathway should have a
history of completing an individual learning program
throughout their secondary schooling. Discussions
about a QCIA learning pathway must begin before a
student starts senior secondary schooling, as part of
the senior education and training (SET) Plan process.
https://www.qcaa.qld.edu.au/senior/certificates-andqualifications/qce-qcia-handbook-2019/3-qcia/3.1eligibility
An individual learning program:
•

•

•

•
•

is developed for students who have disability,
as defined in Queensland’s Disability
Discrimination Act 1992, that affects learning
and is not primarily due to socioeconomic,
cultural and/or linguistic factors
is a school-developed program of study using
curriculum organisers, learning focuses and
learning goals from the Guideline for individual
learning (GIL)
is recorded in a QCIA curriculum plan
developed using the software
application QCIA Curriculum plan builder,
accessed via the QCAA Portal
does not contribute credit to the Queensland
Certificate of Education (QCE)
cannot duplicate learning in any areas of study
contributing credit to the QCE, e.g. learning
from General, Applied or Short Course
syllabuses, or vocational education and
training (TAFE) course.
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Access Arrangements and
Reasonable Adjustments (AARA)
The QCAA recognises that some students may have disability, impairment and/or medical
conditions or experience other circumstances that may affect their ability to read, respond to
and participate in assessment. Access Arrangements and Reasonable Adjustments (AARA) are
designed to assist these students.
Access arrangements are action/s taken by the school so that a student with an eligible
impairment that may not be covered by the definition of disability can access assessment.
Reasonable adjustments are action/s taken by the school so that a student with an eligible
impairment as a result of a disability and/or medical condition and experiencing other
circumstances creating a barrier to the completion of assessment can be assessed.
For more information please consult the QCE handbook
https://www.qcaa.qld.edu.au/senior/certificates-and-qualifications/qce-qcia-handbook/6-aara
Schools apply for AARA, using the AARA application in the QCAA Portal:
1. Identify and discuss a student’s barriers to assessment and their AARA eligibility, in
partnership with parents/carers. The student’s AARA requirements may vary with
each subject.
2. Gather evidence of the student’s condition/illness/disability/difficulty, e.g. obtain
information from school staff, the student, and medical and health practitioners.
AARA resources, including School process checklist (DOCX, 249.1 KB), Reasonable adjustments
in assessment (PDF, 174.5 KB), and Completing an AARA application (PDF, 168.4 KB) may help
schools identify what information will be required for an eligible student's AARA application.
Information for health professionals may be of use to medical and health practitioners
preparing certificates or reports.
1. Decide on appropriate AARA for the student
2. Complete the relevant AARA documents:
• Imputed disability — school report (DOCX, 118.9 KB)
• Medical report template. (DOCX, 108.2 KB)
• School statement template (DOCX, 109.7 KB)
• Student statement template. (DOCX, 109.2 KB).
3. Determine whether the proposed AARA are:
• QCAA-approved
• Principal-approved.
4. Use the AARA application in the QCAA Portal to:
• submit an application for QCAA-approved AARA
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Key Policies and Access for
Students with a Disability
Queensland Human Rights Legislation – Education
https://www.qhrc.qld.gov.au/__data/assets/pdf_file/0006/19905/QHRC_factsheet_HRA_s36.pdf

Human Rights Legislation - Education
United Nations Convention on the Rights of Persons with Disabilities, Article 24; Page 14 of 28
https://www.un.org/disabilities/documents/convention/convention_accessible_pdf.pdf
(a) Persons with disabilities can access an inclusive, quality and free primary education and
secondary education on an equal basis with others in the communities in which they live;
(b) Reasonable accommodation of the individual’s requirements is provided;
(c) Persons with disabilities receive the support required, within the general education system, to
facilitate their effective education;
(d) Effective individualized support measures are provided in environments that maximize
academic and social development, consistent with the goal of full inclusion.

Disability Discrimination Act 1992
The Disability Discrimination Act 1992 (DDA) and the Disability Standards for Education 2005
(DSE) require education providers to make reasonable adjustments to assist a student with
disability to participate in learning and to demonstrate their knowledge and understanding.1
The DSE (Part 3) describes the process for determining if a reasonable adjustment is necessary.
All Queensland education providers are required to adhere to the DSE.
The DSE provides a framework to ensure that students with disability are able to access and
participate in education on the same basis as other students. The DSE does this by providing
clarity and specificity for education and training providers and for students with disability.
The DSE is intended to give students with disability the same rights as other students.
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Centenary State High School
1 Moolanda Street, Jindalee
07 3373 4555
admin@centenaryshs.eq.edu.au
www.centenaryshs.eq.edu.au

